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 7REHJLQDWWKHHQG/LV/DQJHLQKHU$IWHUZRUGVWDWHVWKDWµKXPDQULJKWVUXQWKHULVN
of becoming a small ideological component of neoliberal democracies or, worse, becoming 
complicit with iQMXVWLFH¶XQOHVVZHµVXEVWDQWLDOO\HQJDJH¶ZLWKWKHFDXVHVRIµVRFLDOXSKHDYDOV¶
in the world and the diminution of associated rights.  This, the conclusion to a book that is part 
RI D VHULHV GHVLJQHG WR FRQWULEXWH WR µD SODWIRUP IRU JHQXLQHO\ VRFLDOO\ FRPmitted critical 
HGXFDWRUVWRH[SUHVVWKHLULGHDVLQDV\VWHPDWLFPDQQHU¶LVDJUDQGDPELWLRQDQGRQHWRZKLFK
=HPE\ODV DQG .HHW¶V FROOHFWLRQ SRVLWLYHO\ FRQWULEXWHV  7KHLU ERRN GHPRQVWUDWHV WKDW DV
+XJKHV/RDGHUDQG1HOVRQ&KDSWHUPDNHSODLQµHGXFDWLRQLVQRWQHXWUDO¶WKDWLWis, in fact, 
a political act. 
 To that end, Zembylas and Keet bring together twenty-one scholars to engage 
critically with human rights, citizenship and democracy education.  The authors are drawn 
from a range of disciplines, including: Education; Law; Philosophy; and Politics.  
Importantly, they are also an international team, offering perspectives from Canada; Cyprus; 
England; India; Netherlands; Northern Ireland; Pakistan; South Africa; Sweden; and the 
USA.  Both the range of disciplines and the spectrum of countries represented are important 
LQWKHHQGHDYRXUSURSRVHGE\WKHHGLWRUVWRRIIHUµDKXPEOHFRQWULEXWLRQWRZDUG¶UDLVLQJ
questions pertaining to human rights, citizenship and democracy education.  They are correct; 
WKHWDVNRISXUVXLQJDµFULWLFDOSURMHFW¶DVWKH\GHVFULEHLWLVQHFHVVDU\DQGWKLVYROXPHJRHV
some way to identifying key concepts and assumptions within policy, practice and academic 
literature. 
 The book is in two parts, with the constituent chapters designed to address a list of 
core questions provided by Keet and Zembylas in their Introduction.  They are right to admit 
that the subsequent chapters do not answer all of the questions posed, but they successfully 
highlight tensions and challenges, and sometimes propose solutions, to the questions and 
issues highlighted.  Chapters 2 to 7 form the first part of the book, a section that has a more 
obvious theoretical thrust than the second.  Part two, Chapters 8 to 13, offers the reader case 
studies focusing on particular examples where human rights, democracy and citizenship 
education are central.  It is worth noting that the contexts on which the chapters focus, 
interestingly, provide examples or refer to sites of education that go beyond the school 
classroom, with a small number focusing on school education. This is helpful in ensuring that 
WKHUHDGHUGRHVQRWVHHHGXFDWLRQIRFXVHGRQWKHSURPRWLRQRIµVRFLDOO\MXVWHGXFDWLRQDO
SUD[HV¶ZLWKRQO\school-aged children.   
 One of the strengths of the book is that the authors of each chapter take pains to 
define their terms.  Given the range of technical terms, or words used freely and loosely, in 
everyday ± or even academic ± discourse, this is an important and supportive element of the 
ERRN,Q&KDSWHU.HHWGLVFXVVHV&ULWLFDO7KHRU\DQGFULWLFDOWKHRULHVDQGKRZDµFULWLFDO
SHGDJRJLFDOSRVWXUH¶LVUHTXLUHGWRDGGUHVVWKHµDQQLKLODWLQJLQIOXHQFHRIQHROLEHUDOLVP¶V
VWHDOWKUHYROXWLRQ¶S7KHULVHRIWKHQHROLEHUDODJHQGDUXns through several of the 
chapters, but it is in Chapter 3 that Zembylas directs us to the need to decolonise human 
rights and human rights curriculum and pedagogyUHTXLULQJKHZRXOGDVVHUWµLPSRUWDQW
VKLIWVRIFRQVFLRXVQHVV¶S.  Carrying on the theme of colonisation in some way, is Coysh 
in the fourth chapter where she highlights issues pertaining to power and the nature of a 
pervasive and dominant discourse that demands to be challenged.  She provokes the reader to 
reflect by pURSRVLQJWKDWµ+5(GLVFRXUVHLVWDUJHWHGDWVHFWLRQVRIVRFLHW\WKDWDUHRIWHQWKH
PRVWSRZHUOHVV¶SDQGWKDWZHQHHGWREHFDXWLRXVRIµUHSURGXFLQJH[LVWLQJVRFLDO
UHODWLRQV¶WKURXJKWKHKXPDQULJKWVHGXFDWLRQGLVFRXUVHZHHPSOR\7KHWKHPHRISRZHU is 
emphasised in Chapter 5 by Adami who encourages us to look to narratives other than those 
that dominate.  She advocates that QDUUDWLYHVVKRXOGµFUHDWHEURDGHUXQGHUVWDQGLQJVRIWKH
structures in which these [human rights] abuses occur, exposing vulnerability of human 
LQWHUUHODWHGQHVVDQGWKHZHDNQHVVRIERUGHUVVRFLHWLHVDQGMXULVGLFWLRQDOSURWHFWLRQ¶S
An hermeneutical approach to pedagogy is advanced by Al-Daraweesh and Snauwaert in 
Chapter 6.  The notion of deliberative democracy central to their argument is that human 
rights education is a morally-GULYHQHQGHDYRXUWKDWUHTXLUHVµHWKLFDO-SROLWLFDOGLVFRXUVH¶
(p.94).  &KDSWHUOHDGVQHDWO\WR7LEELWWV¶&KDSWHUZKHUHVKHH[SORUHVWKHWKRUQ\SUREOHP
of universalism in relation to human rights HGXFDWLRQ6KHRIIHUVDµK\EULGVROXWLRQ¶RQH
ZKHUHGHEDWHDQGµIUXLWIXOGLVDJUHHPHQWV¶SDUHHQFRXUDJHG 
 Chapter 8 begins the second section of the book.  It is in this chapter that Hughes, 
Loader and Nelson take the reader to Northern Ireland to explore intergroup contact theory.  
They highlight the tensions between the need to promote harmony while exploring 
differences when working with groups in conflict with one another.  Bajaj, in Chapter 9, 
H[SORUHVKRZFKLOGUHQLQ,QGLD¶VJRYHUQPHQWVFKRRls regularly have their rights violated. 
However, throughout the chapter she considers possible ways to reimagine schooling through 
curricular and pedagogical innovations.  ,QH[SORULQJWKHµSURFHVVRIGHKXPDQL]DWLRQ¶ 
(p.158), Khoja-Moolji and Hakimali Merchant in Chapter 10, µSRLQWWRDOWHUQDWLYHNQRZOHGJH
systems and modes of living  where different conceptualizations of justice, human and 
HPSRZHUPHQWSUHYDLO¶S,QRUGHUWRµGLVUXSWWKHKHJHPRQ\RIGLVFRXUVHRQKXPDQ
ULJKWV¶SWKH\ORRNWR,VODPDQGSURYLGHH[DPSOHVRIµDOWHUQDWHIUDPLQJVRIMXVWLFHDQG
GLJQLW\¶SIURPWKHLUZRUNLQ3DNLVWDQ Crossing continents, to South Africa, Ahmed, in 
Chapter 11, shares his empirical research, evidencing that those who advocate for and support 
human rights education may find their personal values at odds with the work they do.  
Chapter 12, authored by Covell and Howe, presents the Rights, Respect and Responsibility 
LQLWLDWLYHIURP+DPSVKLUH(QJODQG7KH\DVVHUWWKDWVXFKDQDSSURDFKLVµDQH[Dmple of 
how VFKRROVFDQDQGDUJXDEO\VKRXOGSURYLGHKXPDQULJKWVHGXFDWLRQ¶S7KH\
demonstrate that with rights situated centrally in the life of the school, children can become 
protectors and promoters of the rights of others.  This notion of transformation is also 
advanced in Chapter 13.  Here, Spreen, Monaghan and Hillary query what human rights 
HGXFDWLRQPLJKWFRPSULVHDQGKRZDWUDQVIRUPDWLYHKXPDQULJKWVHGXFDWLRQPLJKWµDGGUHVV
WKHFKDOOHQJHVRIWKHKLVWRULFDOPRPHQW¶S7KH\DUHLQWHUHVWHGLQKRZµFKDQJHVLQ
VWXGHQWV¶FRQVFLRXVQHVVLQWHOOHFWXDODQGHPRWLRQDO¶PLJKWVXSSRUWWKHPWRHIIHFWFKDQJH
7KHQHHGWRGHYHORSDµFULWLFDOFRQVFLRXVQHVV¶LVNH\WKH\VD\LQFRQVLGHULQJµGLYHUVH
SHUVSHFWLYHV¶SHYLGHQWLQWRGD\¶VWXUEXOHnt and troubled society.  This consciousness is 
UHTXLUHGLIµDPRUHMXVWHTXLWDEOHWROHUDQWDQGRSHQVRFLHW\¶SLVWREHEXLOW 
 Overall, this is an interesting volume.  The questions it presents are challenging, but 
necessary.  If there is any criticism, it is that the notions RIµHGXFDWLRQ¶DQGµSHGDJRJ\¶
required some further unpacking, most likely because human rights education, citizenship 
education and democracy education became conflated or used interchangeably and 
synonymously throughout the book and the political dimension of pedagogy was perhaps 
under-played.  This is something that may not sit comfortably for some readers. However, 
given the rise of the neo-liberal agenda and that far-right politics seem to be gaining traction 
as seen in recent international elections, the political within education cannot be ignored.  
Education is not neutral.  Indeed, it could not be more political in terms of what is done, why 
it is done, by whom it is undertaken, and whose interests are served in the process.  Within 
the broad notion of education as political, human rights, democracy and citizenship education 
is indubitably political, and the authors might have addressed this more fully or explicitly. 
It is important that people are not taught what to think, but how to think. Educators who are 
committed to social justice and are able to support learners to raise ± and address ± political 
questions of how we can and should live together are required.  The notion of the activist 
teacher is not new, but as certain groups and their narratives become increasingly 
marginalised, the questions posed in this book are necessary, though not sufficient.  One 
volume could not surface all the questions that demand answers and associated action, but 
this book is a good place to begin.  The various chapters speak to one another, though not 
explicitly.  They complement one another with clear threads that run throughout the text and 
offer the reader food for thought ± and, hopefully, action. 
 
 
 
